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Annotation

This article examines how Content and Language Integrated Learning (CLIL) fosters
both multilingualism and multicultural understanding by strengthening linguistic competencies
and intercultural awareness. It delves into the foundational didactic principles guiding CLIL,
discusses strategies for its practical application in diverse educational contexts, and evaluates its
overall effectiveness in seamlessly integrating content knowledge with language development to
enrich learners' global perspectives.
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Anotatsiya

Ushbu maqola CLIL (Content and Language Integrated Learning) ning asosiy pedagogik
tamoyillarini o'rganib, uning madaniyatlararo tushunishni rivojlantirish va til bilimini
oshirishdagi roliga e'tibor qaratadi. U CLIL samaradorligini muhokama qiladi, uning asosiy
didaktik tamoyillarini belgilaydi va yaxlit ta'lim tajribasini rivojlantirish uchun turli xil, ko'p tilli
va ko'p madaniyatli ta'lim sharoitlarida ushbu yondashuvni amalga oshirishning amaliy
strategiyalarini ko'rib chiqadi.

Kalit so’zlar

CLIL, ko‘p tillilik, multikulturalizm, integratsiyalashgan ta’lim, pedagogik asoslar,
madaniyatlararo kommunikatsiya, til kompetensiyasi.

Аннотация

В статье подчеркивается значительная роль обучения по методике CLIL в развитии
многоязычия и межкультурного взаимопонимания. Особое внимание уделяется тому, как
интеграция содержания с изучением языка повышает как языковую компетентность, так и
межкультурную ориентацию. В обсуждении рассматриваются основные принципы,
оценивается эффективность и даются практические рекомендации по внедрению подходов
CLIL для создания инклюзивной, ориентированной на глобальные проблемы
образовательной среды.
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Introduction

In light of the ongoing process of globalization, education systems worldwide are
increasingly emphasizing the importance of multilingualism and multiculturalism. Innovative
approaches such as Content and Language Integrated Learning (CLIL) are being adopted to
simultaneously develop students' language proficiency and subject-specific knowledge. These
strategies aim to promote intercultural understanding, foster effective communication across
diverse cultures, and cultivate global competence essential for success in an interconnected
world. Content and Language Integrated Learning (CLIL) offers a comprehensive approach that
seamlessly combines subject matter instruction with language development. By doing so, it not
only enhances learners’ language proficiency but also fosters critical thinking, cognitive
flexibility, and intercultural understanding. This methodology equips students with the skills
necessary to navigate and thrive in diverse cultural and professional settings. The study delves
into the pedagogical principles underpinning CLIL, exploring its theoretical foundations and
practical applications within modern educational contexts. Emphasizing the importance of
multilingualism and multicultural awareness, CLIL represents a forward-thinking strategy for
preparing learners to succeed in an increasingly interconnected world. Content and Language
Integrated Learning (CLIL) represents a sophisticated educational approach that seamlessly
combines the teaching of subject matter with the development of foreign language skills. This
dual-focus methodology is designed to foster not only the acquisition of specific knowledge
within a particular discipline but also to enhance students' linguistic proficiency in an engaging
and meaningful context. Rooted in constructivist and communicative 1learning theories, CLIL
emphasizes active participation, interaction, and the use of language in authentic situations,
thereby promoting deeper understanding and practical application.

Moreover, CLIL encourages the cultivation of higher-order cognitive skills, as students
are prompted to analyze complex concepts, synthesize information, and articulate their ideas in a
non-native language. The approach also serves as a powerful tool for promoting multicultural
awareness and intercultural competence, exposing learners to diverse perspectives and fostering
qualities such as tolerance, respect, and open-mindedness.

Nevertheless, the successful implementation of CLIL requires well-trained educators,
appropriate instructional materials, and a carefully balanced integration of content and language
objectives. Strategic pedagogical planning and ongoing professional development are essential to
maximize the benefits of this innovative educational model. In disciplines beyond linguistics,
developing strong reading comprehension skills is essential for effectively combining language
abilities with subject-specific knowledge. The CLIL (Content and Language Integrated Learning)
approach serves as a valuable method by integrating language instruction directly into content
areas, thereby fostering meaningful and practical language use within professional and academic
contexts. This approach encourages students to engage actively with authentic materials such as
technical articles, reports, and real-world documents, which helps to enhance both their
communication and cognitive skills. By immersing learners in real-life language scenarios
related to their fields, CLIL promotes not only language proficiency but also a deeper
understanding of subject matter. This article explores various effective strategies tailored to
improve English and French reading skills among students in non-linguistic fields, emphasizing
methods that simultaneously strengthen language competence and subject-specific expertise for
more comprehensive learning outcomes.

Main Body

1 https://inlibrary.uz
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In non-philological disciplines, improving foreign language reading comprehension
requires a carefully organized and integrated educational strategy. The Content and Language
Integrated Learning (CLIL) framework offers a valuable pedagogical structure, merging subject-
specific teaching with language enhancement. Differing from standard language instruction
methods, CLIL encourages the parallel learning of academic subject matter and linguistic
proficiency, thus creating a more relevant and meaningful learning environment.
Within CLIL settings, using genuine, subject-related texts is essential for building reading
comprehension. Encountering such resources enables students to learn specialized vocabulary,
communication norms, and the language traits typical of professional exchanges. As a result,
students improve their capacity to interpret, assess, and use data obtained from scholarly sources
in a foreign language. Crucially, reading in CLIL is considered an active mental process
involving analysis, deduction, and critical thought, rather than simple data retrieval. To
guarantee effective understanding, a variety of teaching methods should be consistently used.
Preliminary activities aim to stimulate students’ existing knowledge and present essential
vocabulary, readying them to interact with the text. During reading, techniques like pinpointing
main concepts, identifying text organization, and pulling out pertinent details assist in
developing more profound understanding. Subsequent tasks further reinforce comprehension by
prompting students to condense information, participate in discussions, and utilize gained
knowledge in problem-solving scenarios. The successful integration of Content and Language
Integrated Learning (CLIL) for enhancing reading comprehension necessitates the employment
of particular instructional approaches. Preliminary reading exercises, for instance, eliciting
existing knowledge and presenting essential terminology, are vital in promoting understanding.

Concurrent reading methodologies, encompassing skimming, scanning,
and pinpointing central concepts, assist students in interacting dynamically with the material.
Subsequent reading assignments, such as debates, synopses, and problem-solving activities,
strengthen understanding and foster the synthesis of linguistic and subject-matter understanding.

Moreover, scaffolding methods are indispensable in bolstering learners' comprehension within
CLIL settings. Instructors are expected to modify resources, supply visual aids, streamline
intricate texts when required, and steer students through organized activities. This backing
permits learners to progressively cultivate both linguistic self-assurance and subject-related
proficiency. The function of the educator in CLIL-centered reading instruction is likewise
noteworthy. Instructors must not only have linguistic competence but also adequate subject-
matter knowledge to proficiently guide students through specialized texts. Furthermore, the
instructor serves as a facilitator, fostering interaction, collaboration, and energetic involvement
in the learning experience. Notwithstanding its merits, the employment of CLIL in
non-philological scenarios may introduce specific obstacles, such as restricted linguistic
competence among students, a scarcity of suitable instructional resources, and inadequate teacher
preparation. Consequently, it is crucial to formulate flexible teaching tactics and furnish
methodological assistance to guarantee favorable results. In conclusion, the
incorporation of reading comprehension cultivation within the CLIL structure substantially aids
in the formation of both linguistic 2and professional capabilities. It empowers students to
function effectively in multilingual academic and professional contexts, thereby augmenting
their overall scholastic achievement and prospective career opportunities.

Literature Review

In modern foreign language education, the Content and Language Integrated Learning
(CLIL) method has emerged as a frequently studied subject because of its success in combining
content-based education with language learning. Numerous investigations suggest that CLIL not

2 https://lingvospeaktr.uz
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only enhances learners’ communicative skills but also reinforces their aptitude to handle
scholarly material in a second language. This method is especially pertinent in non-linguistic
disciplines, where language functions as a tool for obtaining specialized knowledge, rather than
being a separate subject of academic inquiry.
Scholarly work on reading comprehension consistently highlights its pivotal function in
academic achievement and cognitive growth. Contemporary viewpoints characterize reading as a
dynamic and meaning-focused activity that encompasses interpretation, analysis, and critical
interaction with written materials. Within CLIL-based education, reading activities are structured
to mirror genuine professional and academic circumstances, which heightens learners’
participation and fosters more profound comprehension. Furthermore, prior academic
investigations underscore the significance of genuine resources in augmenting understanding
proficiencies. Encountering actual subject-specific
texts permits students to gain awareness of discipline-specific vocabulary, patterns of
communication, and stylistic norms. Nevertheless, investigations also imply that students
frequently need organized instructional assistance, such as scaffolding approaches, to
proficiently handle linguistic and conceptual intricacy. Concurrently, the body of
knowledge recognizes various obstacles related to CLIL application, such as inadequate educator
training, a scarcity of suitable educational materials, and problems in preserving equilibrium
between subject matter and language aims. These concerns have motivated scholars to examine
more successful pedagogical methods for maximizing CLIL results, especially concerning the
development of reading understanding.

Methodology

The current investigation employs a qualitative and descriptive methodology to explore
the impact of Content and Language Integrated Learning (CLIL) on the development of reading
comprehension abilities in English and French among students in non-linguistics degree
programs. The central objective is to ascertain how integrated pedagogy fosters both linguistic
proficiency and subject-related knowledge. Data collection involved the review of pedagogical
methods, the evaluation of educational resources, and the observation of learning exercises
implemented in CLIL-based educational settings. Furthermore, particular reading assignments
were scrutinized to determine their efficacy in encouraging understanding, interest, and cognitive
participation.
The methodological strategy incorporates a comparative assessment of conventional language
teaching approaches and CLIL-based pedagogy. Specific emphasis is placed on the organization
of reading activities, notably the arrangement of pre-reading, while-reading, and post-reading
phases, alongside the utilization of scaffolding techniques to aid in the comprehension of
intricate texts. Moreover, the investigation takes into account the instructional function of
educators in modifying resources, facilitating students' linguistic requirements, and fostering
engaging and learner-focused instructional settings. The interpretation of
the examination is performed using the principles of communicative language teaching and
constructivist learning theories, which underscore energetic student involvement and knowledge
development. Collectively, this approach establishes a structure for assessing the efficiency of
CLIL in cultivating holistic reading comprehension capabilities and in promoting the concurrent
attainment of linguistic and occupational proficiencies.

Results and Discussion

The findings derived from this investigation imply that the CLIL (Content and Language
Integrated Learning) method substantially aids the augmentation of reading comprehension
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capabilities in students matriculated in non-philology curricula. Through the synthesis of subject-
specific education with foreign language acquisition, CLIL cultivates a cognitively stimulating
atmosphere wherein learners can engage with scholarly texts in a more pertinent and
contextually grounded fashion.

The analysis indicates that students who were participants in CLIL-centered
teaching exhibited marked advancement in the comprehension of discipline-specific texts in
English and French. Specifically, enhancements were noted in their capacity to grasp specialized
vocabulary, discern principal notions, and proficiently glean pertinent data from intricate written
resources. These consequences suggest that incorporating language learning within content-
oriented contexts fosters more profound textual insight and reinforces reading proficiency. The
results also underscore the educational significance of genuine resources within Content and
Language Integrated Learning (CLIL) environments. Pupils exhibited heightened incentive and
energetic involvement when utilizing actual scholarly and vocational documents, as these
resources intimately mirror their academic discipline and prospective career demands. Moreover,
the methodical employment of reading methodologies—including preliminary activation of prior
knowledge, organized in-reading direction, and introspective subsequent-reading assignments—
demonstrated efficacy in enhancing understanding and intellectual information processing.

The discourse also emphasizes the vital function of scaffolding methods in bolstering
pupils' reading advancement. Students possessing constrained linguistic competence gained from
educational assistance such as visual resources, preliminary vocabulary instruction, and phased
direction, which empowered them to more effectively handle linguistic intricacy and concentrate
on conceptual understanding. Progressive elimination of backing further aided the cultivation of
learner independence and self-reliant reading proficiencies.
Conversely, the investigation also discerns specific constraints in the enactment of CLIL. During
the preliminary phases, certain pupils underwent intellectual inundation stemming from the
concurrent handling of linguistic and subject-matter details. This accentuates the importance of
customized instruction, meticulously chosen resources, and suitable tempo to cater to differing
degrees of linguistic aptitude. In conclusion, the outcomes corroborate that CLIL
constitutes a potent pedagogical strategy for nurturing reading comprehension in foreign
language instruction within non-philological settings. It not only galvanizes linguistic progress
but also scholarly literacy, analytical reasoning, and the aptitude to engage 3with vocational
dialogue in diverse languages.

Conclusion

This investigation's outcomes imply that Content and Language Integrated Learning
constitutes a valuable instructional strategy for augmenting reading comprehension in foreign
language acquisition within non-linguistic academic fields. The convergence of content-based
knowledge and language education engenders a context where pupils can generate knowledge
with greater efficacy, concurrently fostering their linguistic proficiency.

The data imply that encountering subject-oriented texts via CLIL improves pupils’
aptitude to comprehend specialized vocabulary, interpret intricate concepts, and extrapolate
pertinent scholarly data. Furthermore, the inclusion of genuine resources fosters heightened
student drive and bolsters substantive interaction with material intimately associated with their
discipline. The investigation additionally underscores the significance of organized instructional
assistance, notably scaffolding techniques, in expediting comprehension. Supervised education
empowers pupils to steadily surmount linguistic and cognitive obstacles, thereby encouraging

3 Coyle, D., Hood, P., & Marsh, D. (2010). CLIL: Content and Language Integrated Learning. Cambridge University
Press.
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autonomy in scrutinizing scholarly texts as time progresses. Despite potential challenges in the
deployment of CLIL—including heterogeneous language skill levels and the intellectual rigor
required by its dual pedagogical focus—the preponderance of data supports its pedagogical
efficacy. Beyond enhancing reading comprehension, CLIL facilitates the progression of
scholarly literacy, critical reasoning, and capabilities in professional discourse.

In summation, CLIL is an applicable and productive paradigm for the fusion of linguistic
acquisition and subject-specific acumen. Nonetheless, its effective application is contingent upon
suitable educational resources, educator readiness, and a meticulously organized pedagogical
blueprint.
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